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CHAPTER I
INTRODUCTION

Of the many types of black educational institutions
that have been established in the United States, one that has
remained practically invisible is the historically black two-
year institution. This institution has remained, for the
most part, outside the junior or community college movement.

Perhaps no single phrase summarizes the two
year colleges better than does "rapidly grown."
While the number of private two year colleges
remained constant from 1958 to 1974, the number
of public two year institutions nearly tripled,
from 309 to 901. The period between 1966 and
1974 saw more than one new public two year institu-
tion open each week, more than doubling the existing
number of institutions. Not only were many insti-
tutions opened, but existing institutions grew larger.
The number of small institutions (under 1,000 stu-
dents) declined from 452 in 1968 to 389 in 1976,
while the number of large institutions (over 10,000
students) grew from 33 (4% of all two yeaf institu-
tions) to 89 (8%) during the same period.

Since the end of the Civil War to the founding of
Mobile State Junior College in Mobile, Alabama in 1965, more
than one hundred institutions opened their doors as historically

black two-year colleges.2 (See Appendix A)

1Michael A. Olivas, The Dilemma of Access: Minorities
in Two Year Colleges, (Washington, D. C.: Howard University
Press, 1979), p. 1l1l.

2Clarence Norris, Jr., "St. Philip's College: A Case
study of a Historically Black Two-Year College" (Ph.D. dis-
sertation, University of Southern California, 1975), p. 5.
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Even though most authorities on the historically
black two~-year college estimate that no more than
10,000 students attended these colleges at any one
time, the fact that more than one hundred of these
institutions existed over the past century suggests
that their impact was much greater than has pre-
viously been realized. Not only did they serve as
the only higher education opportunity for many black
people, these colleges scattered throughout the
South with an average enrollment of no more than

one hundred students added prestige and status to
the black community, provided a setting for the
performance of many cultural events, and most of all
offered hope to the hundreds of black southern
youngsters who aspired to make a better life for
themselves.

After close to a century of existence, these institu-
tions are gradually disappearing. In 1963 there were thirty-
nine historically black two-year colleges and just seven years
later (in 1970) there were only fifteen.2 In 1980 there were
still only fifteen historically black two-year colleges.3

One of these colleges is Morristown College which is
located in Morristown, Tennessee, the county seat of Hamblen
County. Hamblen County has a population of 45,000; 23,000 of
whom reside in Morristown. The community is in the heart of

the Tennessee Valley Authority lying between the Cumberland

Mountains and the Great Smokey National Park, and is forty miles

lrbid.

2Fred E. Crossland, Minority Access to College (New
York: Schocker Books, 1971), p. 37.

3Institute for the Study of Educational Policy, Minorities
in Two-Year Colleges: A Report and Recommendation§ for Change
(Washington, D.C.: ISEP, 1980), p. 56. See Appendix B.

Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.



northeast of the city of Knoxville. "“The community is unique
because of its traditional agriculture ties and its rapidly
expanding industrialization."l

Morristown College, a historically black, coeducational,
two-year institution maintained by the United Methodist Church
is struggling for its existence.

Unique Missions of Historically
Black Institutions

As noted by the Carnegie Commission on Higher Educa-
tion, historically black institutions have unique missions as
centers for the intellectual leadership and knowledge that
will strengthen the black community and in turn strengthen
the community at large. In this role these institutions can:

Assume leadership in "outreach" programs of
consultation and service to the black community.

Develop and expand programs of education and
occupational retraining for black adults.

Continue, until alternative programs are better
developed than they are now, to provide post-secondary
education for students whose preparation for college
falls short of requirements of conventional institu-
tions of higher learning.

Assume leadership in the development of techniques
for overcoming handicaps of the educationally dis-
advantaged. .

Stimulate the interest of black youth in higher
education.

Serve as custodians of archives of black Americans
and as centers for both the systematic study of the
black man's problems and achievements and the inter-
pretation of his aspirations and the responseszto
life as represented in his literature and art.

l'S‘e‘l’f‘-—Study Report to the Southern Association of
Colleges and Schools, 1979-1981 (Morristown, Tennessee:
Morristown College, 1982), p. 19.

2Carnegie Commission on Higher Education, From
Isolation to Mainstream (New York: McGraw-Hill Book Co.,
1971), p. 19.
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Kannerstein summarizes the various mission statements
of the historically black colleges as follows:

One theme, however, unites all of them: attracting,

educating, and graduating men and women who other-
wise would not have gone to college. The black col-
leges are aware that, for many of their students,
attending college is not a question of which but of
whether. Although some students may have gaps in
theilr educational background, the colleges aim at
much more than compensatory education. They wish to
graduate seniors whose diplomas mark the completion
of undergraduate education, not simply the removal
of educational handicaps.

Much of the contribution made by black colleges to
student development and achievement derives from this inherent
philosophical approach. Black colleges accept students at
their own cognitive level and build in the strengths required
for academic success. A study of thirty-two traditionally
black graduate schools, found differences among white and
black institutions in applicaticn of admission criteria. Where
white schools were found to admit students with marginal
criteria on a conditional basis, black schools administer
proficiency tests and, where necessary, remediate deficiencies
through special programs aimed at developing skills requisite
for successful graduate work.2 Thus, traditionally black
colleges have a strong commitment to student development,

making them attractive to the high-risk student and the better

prepared student as well.

lCharles V. Willie and Ronald R. Edmonds, eds., Black
Colleges in America (New York: Teachers College Press, 1978),
p. 36.

2National Advisory Committee on Black Higher Education
and Black Colleges and Universities, Black Colleges and Univer-
sities: An Essential Component of a Diverse System of Higher
Education, Washington, D.C., Department of HEW, 1979, p. 28.
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Background

Institutions of higher learning have historically been
created and structured to meet the needs of white American
society. Colleges and universities have traditionally accommo-
dated the academic and social needs of the white middle and
upper class students, and segregation has existed in higher
education for blacks.1 "Harvard College had been established
nearly two hundred twenty-five years, and Yale one hundred
twenty-five years when the first Negro in the United States
received his bachelor's degree.“2 Prior to the Civil War,
"about 28 persons of acknowledged Negro descent were graduated
with baccalaureate degrees from American colleges."3

The number of college graduates up to this period was
30 small that the higher education of blacks before the Civil
War received almost no consideration. Many other blacks how-
ever, obtained higher education of various types considered
proper higher education during that period. Some of these
were apprenticeship training, training for teachers, training
abroad, ncndegree courses, training in higher institutions

for blacks, and self-instruction.4

lHugh Edward Young, "Comparative Case Study of Two New
Jersey Public Predominately Black Two-Year Colleges" (E4d.D.
dissertation, Rutgers University, 1976), p. 32.

2Preston Valien, "Improving Programs in Graduate
Education for Negroes," Journal of Negro Education, 36
(1967), p. 240.

3Frank Bowles and Frank A. Decosta, Between Two Worlds
(New York: McGraw-Hill Book Company, 1971), p. 12.

4

Ibid., p. 25.
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There was great interest by blacks in higher education
and determination to obtain it at sacrificial odds.l Blacks
were therefore, "fertile soil for the rapid germination and
development of the seeds of learning that were planted as a
result of the missionary zeal to aid the freedman, so strongly
manifested during the Civil War and after its close.“2

Two historically black private colleges which continue
today were founded prior to the Civil War: Lincoln University
in Pennsylvania, founded by the Presbyterian Church, and
Wilberforce University in Ohio, founded by the Methodist
Episcopal Church.3

Soon after the Civil War the American Missionary

Association, the Baptist, Methodist, and the Presbyterian
Churches founded institutions of higher education for the
blacks in the South. They were joined in their efforts by
the Freedman's Bureau and northern based philanthropists.
More than half of the historically black institutions were
created during the Reconstruction period and prior to 1890.
Hundreds of them were established with "normal," "college"
and "university" in their titles, which were usually the

expression of distant hopes rather than actual descriptions.4

l1bid., p. 26.

2Dwight 0. W. Holmes, The Evolution of the Negro College
(New York: AMS Press, Inc., 1934), p. 1l0.

3Daniel C. Thompson, Private Black Colleges at the
Crossroads (Westport, Connecticut: Greenwood Press, Inc.,
1973), p. 3.

4

Holmes, The Evolution of the Negro College, p. 1ll.
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Most of them were compelled for some years to spend their
major energies in work at the elementary and secondary levels.
It is estimated that by 1895, these historically black insti-
tutions produced 1,151 college graduates.1

The Morrill Land Grant Act of August 30, 1890,

popularly referred to as the Second Morrill Act:

. . . spurred the construction of public tradi-
tionally black institutions with the intention of
paralleling the network of land grant institutions
which had already been established for whites, thereby
legalizing "separate colleges for whites and coloreds."”
The remainder of today's traditionally black insti-
tutions were constructed for the most part before the
outbreak of World War I, although ten new traditionally
black institutions emerged in the two decades following
World War II.?

During the century following the Civil War, this

segregated system grew in size, strength, and quality but
remained largely isolated from the mainstream of higher

education in the nation.

Purpose of the Study

The general purposesof historical research are:
(1) to inguire into the past for solutions to contemporary
problems; (2) to shed light upon present and future trends;

(3) to stress the relative importance and the effects of the

lBowles and DeCosta, Between Two Worlds, p. 31.

2William H. Turner and John A. Michael, Traditionally
Black Institutions of Higher Education: Their Identification
ana Selected Characteristics (Washington, D.C.: U. S. Printing
Office, 1978), p. 1l.
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various interactions that are to be found within all cultures;
and (4) to re-evaluate data in the light of proving (or dis-
proving) the hypotheses, theories, and/or generalizations that
are presently held about the past.l
The ability of history to employ the past to predict
the future and to use the present to explain the past, gives
it a dual and unique quality which makes it especially useful for
all types of scholarly study and research.
The purposes of this study are (1) to identify, examine,
and analyze selected forces and events which influenced the
founding of Morristown College; and (2) to identify, examine,

and analyze those selected forces and events which contributed

to the growth and expansion of the college from 1881 to 1981.

Justification for the Study

With the documentation of the existence of at least
one hundred historically black two-year institutions the
researcher examined the literature on the junior college and
found little information concerning the forces and events which
influenced the founding and development of the historically
black two-year college. Morristown College, a historically
black two-year college, offers a unique opportunity to study
the birth and growth of a little studied institution.

The researcher believes this study will enable trustees,
administrators, faculty, students, alumni and friends of

Morristown College to understand more fully the college's

lJoseph E. Hill and August Kerber, Models Methods, and
Analytical Procedures in Educational Research, (Detroit:
Wayne State University Press, 1967), p. 125.
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relationship to the past and thus enable them to chart a more
effective course for the future.

Except for a Bachelor of Science thesis presented by
Edythe Steward Witten to the Tennessee A. and I. State Univer-
sity in 1943 and a brief historical sketch written by James P.

Brawley in his book Two Centuries of Methodist Concern: Bondage,

Freedom and Education of Black People, no historical study of

this nature exists on Morristown College.

The researcher believes that a comprehensive historical
study of Morristown College will provide better understanding
and interest for others who may wish to undertake future studies

of historically black two-year institutions.

Limitations of the Study

This study covers a period of one hundred years of the

institution's history.

No attempt will be made to compare and contrast the
growth and development of Morristown College with any other
institution.

No attempt will be made to conduct parallel studies of
other institutions or to develop theories that pertain to all
similar institutions.

This study will be limited to an examination and a
presentation of selected forces and events which contributed to
the founding, growth, and development of Morristown College

between 1881 and 1981l.
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10

Method of the Study

The study consisted of a review of pertinent literature
at the Library of Congress, the library of the American Asso-
ciation of Community and Junior Colleges, Educational Resources
Information Center, the Gelman Library at the George Washington
University, the Institute for the Study of Educational Policy,
Black College Initiative, the National Center for Educational
Statistics, the National Association for Equal Opportunity in
Higher Education, the Miriam Parlin Library at Morristown College
and the public library in Morristown, Tennessee.

Both documentary research and interviews were employed
in the study. The researcher had access to a wealth of primary
resources relating to the origin, development and contributions
of Morristown College.

Bulletins, catalogues, and other publications produced
by the college were made available from 1882 to 1981l. Also
available were surveys and accreditation reports, minutes from
Board of Trustee meetings, information compiled by fact finding
committees, reports to State Departments of Education, charters,
letters, reports, memoranda and memorabilia of every description.

Secondary sources such as local newspapers were also

used in the study.

Definition of Terms

The following terms are used throughout the study and
have been defined as a means of maintaining a continuity of

thought and meaning.
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Historically Black Collece: College founded for or
primarily established for black students.

Two~Year Institution: Public or private two-year college,

comprehensive community college, college or university extension
center, two-year branch college, a technical institute providing
at least two but less than four years of college-level work.

Junior College: A public or private two-~year college whose

primary emphasis is upon college transfer courses and programs.

Normal School: Began as the two years above the common

school grades. Later paralleled the four-year high school pre-
paratory course but differed in subject matter in the last two
years and led to a certificate for teaching. Extended first to
one year above high school, then to a two-year college course.

Conference: The basic administrative body in the United

Methodist Church bearing responsibilities for the work of churches
in a specific territory as established by the jurisdictional or
central conference. Also the territory administered by such a body.
Forces: Power or strength exerted to persuade, control or
influence.
Events: An important happening or occurrence.

Organization of the Study

Chapter One includes the introduction, background, purpose
of the study, justification for the study, limitations of the
study, methods of the study, definition of terms and organization
of the study.

Chapter Two provides a review of the studies made con-
cerning the historically black two-year institutions.

Chapter Three presents the circumstances which led to
the founding of Morristown College, and presents the events

contributing to the development of the college and its struggle
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to survive between 1881 and 1931, the dedication of Almira
Stearns and the administration of Judson Hill.
Chapter Four recounts forces and events which occurred

between 1931 and 1981 during the administrations of:

Rev. E. C. Paustin 1931-1936

Dr. John W. Haywood 1937-1944

Dr. Miller W. Boyd 1944-1952
and

Dr. Henry L. Dickason 1953-1956

Chapter Four examines forces and events which brought the
college to the modern era and focuses on the changes and progress

made during the administrations of:

Dr. Leonard L. Haynes, Jr. 1957-1959
Rev. Elmer P. Gibson 1959-1969
Rev. J. Otis Erwin 1970-1972
Dr. K. E. White 1972-1981
and
Dr. Charles Wade 1981 to the present

Chapter Five presents a summary of the history of
. Morristown College, conclusions and recommendations of the

researcher.

Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.



CHAPTER II
REVIEW OF LITERATURE

Further understanding of the backgrounds of black
higher education may be obtained by examining briefly the

important surveys of black higher education since 1900.

Surveys of Black Higher Education

Two surveys of black higher education were undertaken
by W. E. Dubois. These surveys covered the period from 1890
to 1910. The first investigated the social and economic situa-
tion of a sample of black-college graduates in the South. The
second investigated the content and quality of the education
offered by the black college.

In the first investigation, Dubois defined a college
as any institution having a course of study amounting to at
least one year beyond the curriculum at the ordinary New England
high school. Students who had completed this type of post high
school curriculum or had compieted a curriculum that was more
advanced and who had received a bachelor's degree were considered
graduates of the college. Using these criteria, he identified
thirty-four collegiate institutions for blacks. These institu-

tions were divided into five groups: three antibellum schools,

13

Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.



14

thirteen Freedmen's Bureau schools, nine church schools, five
schools of black church bodies, and four state colleges.1
The second survey ranked a sample of black colleges
into three groups according to the quality of their curricula
and the number of college-level students enrolled. First grade
colored colleges were those schools having fourteen or more
units of entrance requirements and more than twenty students of
college rank. Schools classified as second grade colored colleges
had twelve to fourteen units of entrance requirements and over
twenty college-~level students. Finally, other colored colleges
had lower entrance requirements and fewer than twenty §tudents.
Based on the findings with respect to students, college
entrance requirements and.curriculum, he urged changes at the
colleges he surveyed. Dubois's recommendations were for a
liberal arts curriculum.
The first major study to offer some analysis of the
historically black two-year institutions was an extensive study
of black educational institutions conducted in 1916 by Thomas

Jesse Jones through a cooperative effort of the United States

Bureau of Education and the Phelps-Stokes Fund. This survey

lW. E. B. Dubois, The College Bred Negro (Atlanta:
- Atlanta University Press, 1900).

2W. E. B. Dubois, The College Bred Negro American
(Atlanta: Atlanta University Press, 1910).
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covered all types and grades among the approximately 750
institutions for blacks.l
The main purpose of the study by Jones was
« « « to supply, through an impartial investigation,
a body of facts which could be available to all
interested, showing the status of Negro education,
by an examination of the various colleges and public
and private schools for colored youth in the United
States.?
The report was transmitted in two volumes. The first
volume discussed the various phases of education for blacks.
Each chapter attempted first, to present conditions as they
were, and then to outline means and methods for the increase of
educational facilities and the improvement of the particular
type of education under consideration.3
The second volume attempted to present a detailed state-
ment, on the basis of geographical arrangement, of the facts
pertaining to black schools including every private and higher
school for which information was available.4
The junior college idea among black institutions was
dealt with briefly by Jones. He recommended that, on the basis
of geographical distribution and economic consideration, institutions
in certain locations throughout the south be developed into junior

colleges. Jones found sixty-four public secondary schools for

blacks in all of the sixteen southern states and the District of

1U. S. Department of Interior, Bureau of Ed., Negro
Education: A Study of the Private and Higher Schools for
Colored People in the United States. Bulletin, 1916, No. 38 &
39, vols. I & ILI, (Washington, D. C.: Government Printing
Office, 1917).

21pid., p. xii  “1bid. 41bid.

Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.



16

Columbia. Forty-seven of these institutions maintained courses
continuing through four years.l
Jones found a total of 625 private schools for blacks.

Two hundred sixty-six of these were regarded as important to
the educational system of their respective states. The remaining
359 were regarded as comparatively unimportant. Some of the
institutions were justified only on denominational grounds.
The total attendance in 1914-15 was 83,679 of which 70,564 were
elementary, 11,527 secondary and only 1,588 were of college
grade.2 Jones concluded that:

Under a liberal interpretation of college work, only

33 of the 653 private and State schools for colored

people are teaching any subjects of college grade. Of

the 12,726 pupils in total attendance in these insti-

tutions, only 1,643 are studying college subjects and

994 are in professional classes. The remaining 10,089

pupils are in elementary and secondary grades.

Much adverse criticism followed the report but applied

in most cases, to the expressions of opinion and the recommenda-
tions, rather than to the accuracy of the actual information
presented. Its findings, so far as factual material is con-

cerned, is considered the most comprehensive, reliable body

of source materials on black higher education as a whole avail-

able up to that time.4
1. . 2. . 3.
Ibid. Ibid., pp. 117-118. Ibid., p. 59.
4

Dwight O. W. Holmes, The Evolution of the Negro
College (New York: AMS Press, Inc., 1934), p. 158.
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Section IV of the report on "College and Professional

Education" is thus introduced:

No type of education is so eagerly sought by the colored
people as college education. Yet no educational insti-
tutions for colored people are so poorly equipped and so
ineffectively organized and administered as the majority
of those claiming to give college education.

It was quite evident that the situation as a whole was
deplorable and that the institutions of higher learning for
blacks needed immediate and serious attention.

The survey had the most salutary effect upon the entire
higher education for blacks. The prestige of the sponsoring
agencies were of such character as to stimulate much interest
in black collegiate education.2 Holmes states:

After the first expressions of pique and disappoint-
ment had given way to the sober business of self-
examination which this report suggested to every
board of trustees, state board, church board, and
philanthropic body, all groups concerned turned their
attention to improvements all along the line.

An interesting sidelight of Jones' study was his
description of Morristown College in January 1915. His study
included in part the following about the school:

President Judson S. Hill, D.D.
A school of secondary grade with elementary depart-

ment. The management is effective. The school was
founded by President Hill in 1881. The President is

lU. S. Department of Interior, Bureau of Education,
Negro Educaticn: A Study of the Private and High Schools for
Colored People in the U.S., wvol. I, p. 55.

2

Holmes, The Evolution of the Negro College, p. 159.

31bid., p. 162.
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deserving of great credit for his long service
to the education of the colored people and for the
support he has secured for the school from outside
agencies.

ORGANIZATION:
ELEMENTARY: The elementary work covers the regular
eight grades.
SECONDARY: The four-year secondary courses known as
the "normal" includes: Latin, four years; modern
language, two; mathematics, four; English, five;
science, three; history and civics, three; Bible, one;
music, one; physiology, one; psychology, one. The sim-
plicity of this course and the emphasis on English and
history are commendable.
INDUSTRIAL: Considerable provision is made in equip-
ment and teachers for industrial courses for boys.
Manual training is required in elementary grades.
Courses in gardening have recently been organized.
The courses in sewing and cooking are well taught.
DISCIPLINE: The supervision of the pupils is good.
Systematic inspection of the dormitories has recently
been introduced.

PLANT:
LAND: Estimated value, $22,500. The land consists
of 75 acres on a commanding site within the city limits.
(Does not include a farm of 300 acres recently purchased.)
Only a small portion of this land is used for school
purposes. The school grounds are well kept.
BUILDINGS: Estimated wvalue, $120,000. There are eight
buildings. Of these, three are brick structures, and
the others frame. The administration building is three
stories high of an excellent type, and well adapted to
school purposes. Crary Hall, another large brick building,
contains boarding apartment and dormitories. The Indus-
trial building is a large one-story brick_structure. It
is used strictly for teaching the trades.

The recommendations for Morristown were that (1) more
provision be made for training teachers; (2) the theory and
practice of gardening be made a part Qf the regular course; and

(3) boys' industries be organized on a manual training basis.

lMorristown College News, Vol. 5, No. 3, November,
1917, p. 1.

21bid.
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The next major study was done by Arthur Klein in 1928.
In the 1920's the black colleges found improvements and readjust-
ments going forward. These schools began to be interested in
the problem of standardization. The colleges were interested
in having their work approved by one of the generally recognized
accredited agencies.l

They were also interested in eliminating the difficulties
experienced by the graduates of a majority of these colleges in
gaining admission to medical school. This difficulty grew out
of the practice of the American Medical Association of issuing
its lists of approved colleges on the basis of the ratings
given by the regional collegiate associations. Since the
majority of black colleges were in the area of the Southern
Association which refused to rate them, the American Medical
Association used as its source of information the outmoded
report of the 1916 Survey of Negro Education.2

In 1926 the black colleges persuaded the Federal Bureau
of Education to undertake the task of reexamining the colleges
included in the 1916 report only, however, on the invitation
of the individual colleges and with the financial cooperation

of the Phelps Stokes Fund.3

lHolmes, The Evolution of the Negro College, p. 1l81.
2

Ibid.

31bid., p. 182.
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The survey was made under the direction of Dr. Arthur
Klein, Chief of the Division of Higher Education. It covered
a period. of two years and covered seventy-nine higher institu-
tions, seven of which were listed and classified as junior
colleges. The.report gave individual accounts of the colleges
and universities and like the 1916 report, recommended teacher,
agricultural and industrial training for all black colleges;
the land-grant colleges were encouraged to strengthen their
agriculture and mechanical departments.l

This survey led to the first "special" accreditation
by the Southern Association. The Association agreed to set up
a special committee to examine and rate black colleges; it
stipulated that accreditation would not carry with it member-
ship in the association. During the first year, 1930, only one
black college was accredited unconditionally. By 1933 the
number of fully accredited colleges had increased to six, and
four were approved as junior colleges.2 Klein listed eleven
institutions, under the supervision of the Methodist Board of
Education including Morristown Normal and Industrial College.

The first major study to focus exclusively on the
historically black two-year colleges was completed by Lane in
1933. The purpose of Lane's study was to (1) trace the rise

of junior colleges among institutions exclusively for blacks,

1Arthur J. Rlein, Survey of Negro Colleges and )
Universities (Washington, D.C.: Government Printing Office
1928), No. 7, p. 6.

2

Holmes, The Evolution of the Negro College, p. 184.
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and (2) to ascertain their approximate status through an
examination of educational directories of the United States
Office of Education, the reports of two surveys conducted by
that office, a current directory of junior colleges, another
list of junior colleges, and recent catalogues and state lists
of junior colleges, along with communications from officials
of several of the schools.l
This study was limited to colleges restricting their
program to two years of work above that of the twelfth grade.
Lane did not include those two-year institutions restricting
themselves entirely to "normal" and teacher-training curricula.2
Lane stated that the junior college inwqQlvement had
barely won a foothold among institutions of hi::;;\;aucation
for blacks. The study found nineteen junior colleges, con-
centrated in the South from Maryland to Florida: Texas leading
with six colleges; North Carolina having three; Alabama and
Tennessee two; and Florida, Georgia, Kentucky, Maryland,
Mississippi, and West Virginia having one each.3
Lane found that the greatest impetus of the junior
colleges for blacks had centered around the years 1925-1928,
that private colleges were increasing at the most rapid rate

and that denominational colleges comprised the bulk of the

private institutions.4

lDavid Lane, Jr., "The Junior College Movement Among
Negroes," The Journal of Negro Education 2 (July 1933): 272.

21pid., p. 273. 31pid., p. 274. 41bid., pp. 277-278.
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Fourteen of the nineteen colleges at this time were
supported entirely by private gifts and endowments; twelve of
these were denominational, one other was supported by the
American Missionary Association and one was otherwise privately
supported. Only three of the institutions were public and tax
supported and two were under both public and private control.
The study revealed that the typical junior college for blacks
was a very small institution having fewer than one hundred
students and that the larger part of its enrollment was of high
school grade. The typical organization was the four-two
organization, that is a two-year college operated in connection
with a four year high school. Seventeen of the nineteen col-
leges had achieved "accreditment" by their respective state
departments of education. Three were also accredited as class
"B" junior colleges by the Southern Association of Colleges
and Secondary Schools, and cne was recognized as the Eastern
Branch of the University of Maryland. The faculty consisted
of from five to fifteen members who would teach in both the
junior college and high school. Two-thirds of these instructors
held the bachelor's degree as their highest degree and one-
third the master's degree.1

These junior colleges generally were not sure of their
aims. They usually emphasized the preparatory and pre-
professional functions of the junior college with frequent

special stress however, upon terminal as well as preparatory

l1pid., p. 283.
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training in home economics and veocations with a tendency to
hold on to the "normal" and teacher training curriculum which
was for a long time their preeminent offering.l

The second major study devoted exclusively to black
two-year institutions was completed by Ford in 1936. Relying
primarily on secondary data, Ford found that of the seventeen
states maintaining a separate education system, thirteen had
a total of twenty-seven black two-year colleges with an aggre-
gate enrollment of 3,164 students. Of these institutions, two
were public, two were maintained by state support and twenty-
three were private.2

Ford suggested that the black two-year colleges offered
an advantage to the black population because of the low fees
and closeness to home. Because of the college's limited size,
they were able to give closer attention to individual student
development and conduct. He recommended that these colleges
put greater emphasis on the practical rather than the theo-
retical. He further recommended that these colleges survey
the fields of employment where the great majority of black

- people have been forced to labor and should offer courses cal-

culated to increase skill and enjoyment of those occupations.3

In 1939 the Congress charged the United States Office

of Education with the responsibility of making a study of

libia.

2Nick Aaron Ford, "The Negro Junior College," Journal
of Negro Education 5 (October, 1936): 591-593.

31bid., p. 594.
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black higher education., This action by Congress resulted from
a request by the Association of Colleges and Secondary Schools
for Negroes and was endorsed by many other educational leaders
and organiza.tions.l
The report of the study appeared in 1942 in four volumes.
The first volume dealt with the socioceconomic factors, as a
background for understanding the educational problems involved.
The second and third volumes dealt mostly with data gleaned
from Negro colleges and universities themselves, including
statistics, historical and current, on students, staff, income
and expenditures, the curricula maintained, the results of tests
of freshmen and seniors, student health, college libraries, and
a comprehensive qualitative evaluation of the total program of
a representative group of colleges.
The purpose of the study was to
. . . assemble and interpret such social, economic,
and educational data as to indicate programs of higher
education neededf and to indicate the nature of the 2
educational services now rendered to meet those needs.
The special problems of junior colleges for blacks
was not covered except as a phase of the total institutional

picture of higher education for blacks which was contained in

Volume II, General Studies of Colleges for Negroes.

lU.S. Office of Education, National Survey of the
Higher Education of Negroes: Socio-Economic Approach to
Educational Problems, vol. 1, (Washington, D.C.: Government
Printing Office, 1942), p. 7.

2U.S. Office of Education, National Survey of the
Higher Education of Negroes: General Studies of Colleges
for Negroes, vol. II, (Washington, D.C.: Government
Printing Office, 1942), p. 5.
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In 1940 Martin surveyed the traditionally black two-
year colleges with respect to development, curriculum practices,
legal control, distribution and enrollment, and preparation of
faculty. Martin's survey included twenty-three two-year insti-
tutions. Data was gathered from the general literature in the
field, from replies to a brief questionnaire which was dis-
patched to administrative officers of two-year colleges for
blacks; from correspondence with officials of participating
institutions; and from intensive study of catalogues of the
institutions included in the study.l

Thirteen of the traditionally black two-year colleges
were found to be operating under the auspices of religious
organizations. Four were maintained under control of cities
or districts, three were privately controlled and three were
under state control. All institutions studied reported that
their faculties studied the curriculum with the view of revising
it periodically. In the organization of programs much interest
was exhibited in teacher education. With the exception of
two institutions, each had a teacher training program. All
of the institutions offered a two-year liberal arts curriculum
with only a mild interest in semi-professional curricula.

The study revealed that two-year colleges were in most

of the southern states in addition to Missouri and Kansas.

lWilliam H. Martin, "The Status of the Negro Junior
College,™ The Quarterly Review of Higher Education Among
Negroes 8 (January 1940): 1.

2Ipid., p. 4.
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Enrollment figures compared favorably with white junior colleges
as did preparation of faculty members. One percent of teachers
of academic fields held the doctor's degree, fifty-three percent
held the master's degree.l

Martin concluded that the junior college movement in
the field of the education of the Negro was in a state of stark
uncertainty. Two reasons were given by Martin for this
uncertainty:

On the one hand rigid accreditation requirements
have, in many instances, ushered the traditional
four-year college into the ranks of the junior
college; on the other, the tendency of Negro
educators toward extending educational opportu-
nities has resulted in overexpansion when facilities
did not warrant such expansion.

In 1942 Lyman Beecher Brooks studied the socio-
economic status of students enrolled in black two-year colleges,
high schools and junior high schools as their status related
to persistence in school. Brooks concluded that status was
definitely and positively related to persistence in school;
that the extent of extracurricular participation had a signifi-
cant positive relationship to persistence in school; that both
mental ability and employment status of the fathers also had
a positive relationship to persistence in school; and that

students with higher socioeconomic status scores are more active

. . . ey s 3
in extracurricular activities.

1 2

Ibid., p. 5. Ibid., p. 6.

3Lyman Beecher Brooks, "A Socio-Economic and Educational

Study of Negro High School and Junior College Training."
(Ph.D. dissertation, University of Michigan, 1943).
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The most comprehensive analysis of the traditionally
black two-year college was completed by Brice in 1949. Brice
studied twenty-six of the twenty-eight identifiable black two-
year institutions. The purpose of the study was to assemble
and interpret such sociél, economic and educational data as
would indicate the status of the two-year institutions for
blacks in the United States.1

The main source of data was a modified version of the
schedules developed by the North Central Association of Colleges
and Secondary Schools. Data was also secured from personal
visits, reports to agencies such as State Boards of Education,
Church Boards of Education and the Southern Association of
Colleges and Secondary Schools for Negroes, correspondence,
specimens of work and questionnaires.

The scope of the study covered the aims and purposes
of the institutions, the faculty, curriculum, instruction,
the library, student personnel services, finances, physical
plant, institutional study and athletics as well as the socio-
economic setting of the junior colleges.3

In 1948 Brice found that there were twenty-eight black
two~-year institutions located in the following eleven states:
Alabama, Arkansas, Florida, Kansas, Mississippi, Missouri,

North Carolina, South Carolina, Tennessee, Texas, and Virginia.

lEdward W. Brice, "A Study of the Status of Junior
Colleges for Negroes in the United States" (Ph.D. dissertation,
University of Pennsylvania, 1950), p. 3.

21bid., p. 16. 31bid., p. 21.  ‘rbia., p. 8.
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The typical organization was the four-two plan--a
two-year junior college operating with a four-year high
school. Only seven persons working in the twenty-six insti-
tutions held the doctorate degree, 110 persons held the
master's degree with the median number of approximately 3.9
persons holding an earned master's degree per institution.
Persons holding the bachelor's degree numbered 183 and forty-
one persons held no degree.l

Enrolled in these twenty-eight institutions were
5,398 students. Seven of these institutions were publicly
supported and twenty-one were privately supported. Seven were
accredited by their regional accrediting associations; twenty-
one were approved by the various state boards of education
and church boards engaged in accrediting activities. Of the
seven institutions which were approved by their regional
accrediting associations, two were public and five were
private.2

None of the twenty=-six institutions considered the
general education of students completed before the students
entered the two-year college. All twenty-six institutions
studied, offered general nonprofessional courses. Thirteen
institutions offered twenty-two different terminal curricula.3

Among Brice's major recommendations were (1) the need

for increased financial support; (2) greater concern for the

lrpid., p. 10. 21bid., p. 30. 31bid., p. 172.
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welfare and professional growth of the faculty; (3) faculty
involvement in determining the role of the junior college in
the black community; and (4) to shift the emphasis of the
institution from units, credits, and certificates to effective
learning and the development of intellectual activities.l

In another study Walker sought to discover, in 1950,
the number of black junior colleges and their enrollments,
number of faculty, accreditation and association membership,
changes in administration and institutional changes. Walker
found twenty-one black junior colleges: Mississippi having
five, Alabama and South Carolina with three each, Missouri,
Tennessee and Texas with two and Arkansas, Florida, North
Carolina and Virginia with one junior college each.2

The enrollment figures totaled 6,347 students--
Mississippi enrolling 1,245 and Alabama with 1,188 students.
The largest enrollment of a single institution was found in
the Dunbar Junior College of Little Rock, Arkansas with 878
students. Six of the colleges enrolled fewer than one hundred
students. All of the colleges were coeducational. Of the
publicly controlled institutions, two were state controlled,
three local, and one union distrxict, Of the privately

controlled group, thirteen were operating under denominational

lipid., p. 311.

2George H. Walker, Jr., "Analysis of Negro Junior
College Growth," Junior College Journal 21 (December 1950):
221-222.
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auspices. There were 303 full-time instructors and 156 pért-
time instructors, averaging twenty-one instructors per insti-
tution. Eight of these colleées were accredited by the
Southern Association of Colleges and Secondary Schools--six
publicly controlled and two private. Seven of these schools
had active membership in the American Association of Junior
Colleges. Walker found that the administration heads of Negro
junior colleges had remained relatively stable.1

In 1960 Walker used data gathered primarily from
secondary sources to identify twenty-seven black junior col-
leges with a total enrollment of 7,699 students. He found that
public junior colleges had always been in the minority.
Mississippi ranked first with eight black junior colleges and
Florida second with seven junior colleges.2

Virginia was the state with the largest total enroll-
ment of 2,623 in its two junior colleges. The Norfolk Division
of Virginia State College, Norfolk, Virginia having the largest
single enrollment of 2,391 students.3

Seventeen or 62.96% of the junior colleges had fewer
than two hundred students. Of this number, five were public
junior colleges. Seven, or 25.92% (four public and three
private) of the institutions had enrollments ranging from 222

to 263, one of the colleges had 688 students.4

lipid., p. 223-225.

2George H. Walker, Jr., "Analysis of Negro Junior College
Growth," Junior College Journal 31 (January 1961): 261-262.

31pid., p. 263. 41pid.
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The twenty-seven institutions had 460 full-time and
ninety-three part-time instructoré. Twelve or 44.44% of the
twenty-seven institutions were members of the American
Association of Junior Colleges. Seven or 25.92% of the
schools were accredited by theFSouthern Association of Colleges
and Secondary Schools.l

Three major studies exclusively regarding historically
black two-year colleges examined individual institutions.

The first was a study of Stillman Institute at Tuscaloosa,
Alabama, done by the Bureau of Educational Research of the
University of Alabama in 1946. Stillman Institute, a coeduca-
tional institution, founded for blacks in 1876, was owned,
controlled and supported by the Southern Presbyterian Church.
The college was accredited by the Alabama State Department

of Education and partially accredited by the Southern Associa-
tion of Colleges and Secondary Schools. The general purpose of
the school was to "train intelligent Christian leaders of the
Negro race for the benefit of the entire Southern Community."
At the time of the study, Stillman Institute included a junior
college, a theological department, a hospital, a school of
nursing and a farm. One aspect of the study included a

case study of the junior college.2

lrpid., p. 264

2Bureau of Educational Research, College of Education,
University of Alabama, A Study of Stillman Institute: A
Junior College for Negroes (Alabama: University of Alabama
Press, 1946).
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Another study of a historically black two-year college
was of Utica Junior College. This historically black two-
year college in Mississippi was studied by Walter Washington
in 1970. He recorded the historical development and growth
of the college, both as a private and public institution from
1903 to 1957. His study analyzed historically the development
of the physical plant, enrollment growth, curricular changes,
qualifications of the faculty, budget increases, and the
administrative organizations during the periods that the first
four chief administrators served the institution.l

The last major study was done in 1975 by Clarence
Norris, who examined the historical development and contribu-
tion of Saint Philips College in San Antonio, Texas. Norris
emphasized the development in instruction, personnel, students
and physical facilities. The study covered a period of
seventy-five years of the institution's history. Saint Philips
College originated as a historically black two-year college with
a predominantly black administration and student body. In
the past decade the faculty and student body have become

predominantly nonblack.2

lWalter Washington, "Utica Junior College, 1903-
1957: A Half Century of Education for Negroes" (Ed.D
dissertation, University of Southern Mississippi, (1970).

2Clarence Norris, "St Philips College: A Case

Study of a Historically Black Two Year College" (Ed.D.
dissertation, University of Southern California, 1975).

Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.



33

Summary

The data included in these studies revealed pertinent
information about the historically black two-year college.
The basic documentation on the development of these insti-
tutions was found therein. Also included were the aims,
enrollment, accreditation, curricular practices, preparation
of faculty, distribution, legal control as well as the sup-
port of these institutions.

These studies provided an indispensible source of
information on the historically black two-year college;
colleges which have remained beyond the purview of American

higher education.
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CHAPTER III

FOUNDING OF THE INSTITUTION AND ITS

STRUGGLE TO SURVIVE 1869-1931

Introduction

Morristown College had a humble beginning and a unique
development. Its inception and early years were motivated by
the need for trained ministers and teachers, as well as the
"need to improve the cultural level of a benighted rural
people" of Tennessee. They were victims of the plague and the
aftermath of slavery. They hungered for enlightenment and a
better way of life.l The historical development of Morristown
is inspiring, founded and sparked by dynamic and dedicated
men and women and by the generosity of sympathetic philanthro-
pists. One of these dedicated women was Almira H. Stearns.

Almira H. Stearns, Teacher
of the Grammar School

On April 12, 1823, Almira H. (Grinnell) Stearns was
born in Plainfield, Vermont. She was left motherless, with

the death of her mother, at four years of age. She once

lJames Brawley, Two Centuries of Methodist Concern:
Bondage, Freedom and Education of Black People (New York:
Vantage Press, 1974), p. 201.
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described her life that followed as one of "sickness and sorrow,
tears and pain, mercies and love intermingled.“l

She was married to Lewis H. Stearns of Massachusetts
at age nineteen. At the beginning of the Civil War, her husband,
"consecrated to God and Freedom," offered his services and was
sent to Port Royal, South Carolina under the auspices of a society
in New York.* He was commissioned to provide arrangements for
the relief of the black refugees who were gathering there in
large numbers. It was there he would loée his life. Her oldest
son was also wounded in the battle, though she was able to nurse
him back to health.2

When the war ended, she anticipated long and lonely
years. Mrs. Stearns, this white northerner, decided to dedicate
her life to the people for whom her husband laid down his life
seeking to aid.3

Almira H. Stearns boarded a southbound train in
Elizabeth, New Jersey in November 1869 with her twelve year

old daughter "intent on mission work among the Freedmen."4

1Almira H. Stearns, A Highway in the Wilderness
(Chattanooga, Tenn.: Press of MacGowan and Cooke, 1898),
p. L.

2 3 4

Ibid. Ibid., p. 2 Ibid., p. 7

* - .

The writer attempted through research and interviews
to determine the name of the society. The information was
unavailable.
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During a conversation with another passenger her story
was revealed: "Here was a woman on her way South to teach
the ‘niggers'." Her ostracism began. As the facts went
through the train car, the mother and child were left té
themselves.l

Their trip lasted forty-eight hours and covered 700
miles of the roughest of roads which caused many delays. The
war had devastated the land. Mrs. Stearns described the sit-
uation:

One day was spent in passing through Virginia where
desolation reigned. "All that is left" was stamped

on everything. Not a man, woman, or child, not an
animal of any kind to be seen for hours. By and by we
passed a lone graveyard of Confederate dead. How the
sight made our hearts ache. Poor empty hands of
Virginia.

Poor hearts rent for a cause that was lost. It seemed
that the wild winds were passing on and on. Unearthly
moans trying to tell the story. Not far away on a
hillside were graves and graves multiplied, over which
floated the stars and stripes.

When they left the train at Morristown, Tennessee,
they were met by Mr. Joseph Brown, the postmaster, who along
with his wife "boarded the teachers." They were to provide
for many years, a refuge for the teachers and to stand by the
school and teachers in spite of considerable outside opposition.
Mr. Brown and his wife came from Long Island at the end of the
war and found a home in Morristown. Mr. Brown was an undisguised
ultraradical.3

Mrs. Stearns observed that these black people were

anxious for the arrival of the new teacher. They had had a

3

lipia., p. 8. 21pid. Tbid., p. 9
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taste of books for the previous year (1868) under the direction

of Mrs. Hanford of Ithaca, New York, whose courage Mrs. Stearns

described as that of a soldier.l

Mrs. Hanford had passed the not unusual initiation
test of the burning of the school building. A white ngighbor
saw the flames and extinguished them. When threatened with
indignities, Mrs. Hanford wrote to the then Governor Brownlow

asking for protection from mob violence. He responded, "Will

2

send militia sufficient to keep the peace at once." The

local citizens were so upset at the prospect of armed soldiers
again patrolling their streets that they called a meeting and

passed a resolution to the effect that the teacher should be

protected. Two men were fined and the matter ended.3

Mrs. Stearns described the greeting she received upon
arrival:

. « . with the sound of song, which made the place
ring, and rang out of the doors and windows and
along the street, while a woman's voice, strong
and clear, sang the solo:

"Good news, good news, that the
Pil - i-grim brought,

That the Father and the Lover are
a-comin',

That the lovin' Father is a-comin'
in the mornin'

To take-a them chilen all home."

Then the whole company swelled the chorus:

"shout chilen, we all shall be free,
Sshout chilen, we all shall be free,
Shout chilen, we all shall be free,
When the Lord will ipear.”

libida., p. 11. 21pid. 31bid., p. 12 41pid.
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The schoolhouse was a small church built by some
Presbyterians of Orange, New Jersey "and would by crowding,
hold one hundred and fifty persons."” The school had about
one hundred students. The house was built in a steep hill
for economic reasons and while one side was close to the street
and on level with it, the other was set up on stilts so that
a cow could walk beneath with ease.l

The first object of the school was the "recognition
of God in the elevation of mankind." Each year a revival was
held at the school with many students converting to Christi-
anity.2

Mrs. Stearns noted that a white school two blocks
away, which prepared young men for college, served as an early
source of disruption. The boys had to pass the black school
on their way to town. They would "press their faces to the
windows with all sorts of hideous contortions of countenance
and with howlings and cries; getting under the house and
beating on the floor with sticks, and such other doings as
'Young America' could well devise."3

To curb the distractions some friends sent fabric for
curtains, which shut out the eyes for awhile. The curtains,
however, were stclen. The president of the white school,

Rev. Mr. Wilson, began to walk home with the students until

1 2 3

Ibid., p. 28. 1bid., p. 13. Ibid.
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peace was restored. Mr. Wilson supported Mrs. Stearns and
was a source of comfort and cheer for her.l

One of her first students was named Thomas Trotter.

She recalled him in the following manner:
. « . six feet five, and well proportioned. Dark
with eagle eye, straight as an Indian and sixty-
three years old. He took to letters, learned
rapidly to read, but soon had an offer to go south
and earn money. He went and was lost in the cotton
fields. One does not see his likeness more than
once in a life time.?

The school operated seven and eight hours a day and
from two to three hours at night. Almost daily there were
efforts made by the citizenry to discredit her or the school.
Once there was an attempt to "frame" Mrs. Stearns for trying
to defraud Mrs. Neal, a local drygoods merchant.3

On another occasion maligners followed Mrs. Stearns
and her daughter to a town twenty miles from Morristown,
where they had gone to a religious meeting. They stopped at
the same house, ate at the same table and then recited to the
family untrue stories in an attempt to debase their character
and reputations. Her daughter was often ill-treated, called
names, sneered at and spat upon. Once she was made a target
for pieces of bread and cheese while passing quietly along the
street. Almost daily unkind things were said to the teachers.4

However, Mrs. Stearns found much to cheer about. She

was very encouraged by the rapid progress of her students,

1l 3

Ibid. 2Ibid., p. l4. Ibid., pp. 18-19.

41pid., pp. 19-20.
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their kindness and application to books and the results of
study. One of the pleasant experiences for her was when:

One day a gentleman rode up to the door, jumped

from his horse and entered the house saying: "I

have come to see what you are doing and how you do
it." He brought a kind face and all were glad to see
him. What shall we do, was asked. "Just go on as
usual," he said, which was done, while he looked
around, spoke low to the older pupils, and finally
called for the grammar class. The book was handed

to him and he examined the class as long as he pleased,
then with true politeness went on his way. Going
directly to Professor Wilson's school he told of his
introduction to the Negro school, spoke well of the
work and ended by saying: "I don't believe there is
another grammar class in the country that will stand
such an examination with such credit." He did not
give his name, and no one knew who he was or whence
he came; but what enciuragement that simple incident
brought with it . . .

The year passed for Mrs. Stearns filled with hard work
and eager students. Eleven years of school were spent in this
little church.2

Prior to 1880, the Holston Conference of the Methodist
Episcopal Church had been a mixed Conference (black and white).
That year they met at Greeneville, Tennessee, and decided to
separate the black and white preachers and form another Con-
ference for the blacks. Because there were not enough blacks
numerically, five white men volunteered to make the quota.

One of these was the Rev. W. C. Graves, Presiding Elder of
the Morristown District of the East Tennessee Conference.3

Rev. Graves felt that there was a need for a school

providing education beyond primary grades and began seeking

l1bid., pp. 20-21.  21bid., p. 25.  >Ibid., p. 26.
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a suitable location. He found the property known as the
Reagan High School for sale and immediately began negotiations
for purchase of it.

Soon a bargain was closed with the payment of five
hundred dollars, of which Bishop Henry W. Warren paid one-half
of the amount. The black people in the town contributed of
their small means toward the purchase price.l

The purchase was for a dingy weatherboard building
consisting of two bare rooms located on approximately two acres
of land.2 That one-story frame building was erected in 1830
for a Baptist Church. The building was converted into a slave
market before the Civil War.3

The last discussion of the question of secession held
in the state prior to the rebellion occurred in this building.
During the war the building was used as a hospital by Bragg
and Longstreet of the Confederate Forces, and afterward by
Burnside of the Federal Forces.4 For a number of years

Rev. Mr. Williams used it as the first school building for

white children (1868-~71). It stood unused for several years

Lrpia.

2Will T. Hale and Dixon L. Merritt, A History of
Tennessee and Tennesseans (Chicago: Lewis Publishing Co.,
1913), p. 1999.

3Brawley, Two Centuries of Methodist Concern: Bondage,
Freedom and Education of Black People, p. 399.

, 4Hale and Merritt, A History of Tennessee and
Tennesseans, p. 1999.
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and was rapidly going to decay.l Much of the foundation and
walls were down and the roof almost entirely gone.2

When the building was prepared for occupancy, Rev. Graves
sent a message to the school in session at the little Presby-
terian Church inviting them to the Reagan building. The response
was the immediate possession of the building and a new era had
begun.3 Figure 1 is a photograph of the original building.

Thus as was seen in this brief history Mrs. Stearns,
through selfless devotion and unflagging energy, not only laid
down the foundation of Morristown College but also contributed
greatly thfbugh its initial stages of growing pains. Thanks
to her, Morristown College struck its roots which caught on
and flourished. The cause of black education in Morristown
was greatly enhanced by her humility and dedication. Figure 2

is a photogr